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Developing Critically Reflective Practice
Guidance for Assessment
DRAFT 1
This assignment is intended to encourage continuous reading, research and writing development throughout the programme.  Marks are awarded for regular engagement with activities designed to stimulate and capture investigative thought, to communicate resulting conclusions and to develop and plan consequential action.
The assessment covers regular engagement with a number of learning related tasks:

· Developing Practice activities

· Contributions to a personal Learning Journal

· Maintenance of personal reading list

· Contribution to shared reading support

· Contribution to the shared Discussion topics

Allocation of time for this assessment does not cover regular reading or research tasks. Rather, it encourages that these activities are done regularly and with sufficient rigor to achieve a postgraduate standard of writing and a real ability to develop personal practice.
Developing Practice Activities
There will be one activity scheduled each week to assist with developing critical practice through engagement with the following subjects:

1. Reading

2. Research

3. Writing

4. Developing Practice

Each activity will be associated with a deadline and the list of activities is provided later in this document.  Tutors will provide feedback and commentary about the entries received.  This feedback should be supportive and assist appropriate development.  Though a good standard of engagement is expected, marks will be awarded for a rigorous approach and meeting the activity deadline.  

Apart from the reading and research work, each activity is expected to take about one hour.  As the programme progresses, it is expected that activities are achieved in a shorter timescale.  It is anticipated that each activity will be 
The first activities will attempt to assist development of reading skills.  A series of Reading activities, detailed later in this document, are designed to assist critical review of documents in a progressive manner.
A series of Learning Action Audits will coincide with the residential sessions to encourage discussion of personal development activities that affect workplace practice.

Learning Journal

The Learning Journal entry is a reflective account of your thoughts and ideas relating to the programme, captured over a short period of time.  Contributions should be regular and you should try to make it a habit.  You should ask questions to yourself relating to your private reading, group work, workshop research, tutorials and your application of learning.  
· What is the background and context?  

· How does this relate to what I have learnt before?  Specifically, what is new and why is it new?
· How have you researched what views others might have about the situation?

· In what way do the views of others inform your learning?  Please see Reading Activity 3 for more.
· What are the implications of applying theories to your learning?  Please see the learning action audit questions for more.
You will receive credit for the breadth and depth of your reflections, your curiosity and the tenacity of your investigations.  You should capture your thoughts in your learning journal within the Learning Log area at least once per week.

Learning Action Audit

The purpose of this activity is to assist with the process of transferring learning into the workplace.  Often, this is a difficult task as there can be resistance to intended changes.  The Learning Action Audit activity provides focus on such resistance and assists the introduction of change in working practice due to learning.  The activity of translating learning into action is called Learning Action.

The Process is in three stages: Stage 1 is for you to identify a time when you had learned something important (relating to project management) that caused you to introduce some change into your own working practice that had association or interface with other people.  Please consider answers to the following questions:

· What was the learning and your intended outcome(s)?  Why was it worth the effort?

· What did you do or try to do?

· Who was involved?  What was their role? 

· What happened that helped?  What happened that hindered or blocked?

In Stage 2, you should describe your learning action to a buddy or supportive group.  This can be done at a residential session, tutorial or over the telephone.  You should consider how your information is structured and presented to provide your buddy with easy access to your information.  Decide what is relevant and how it can be best communicated.
Step 3.  Your buddy will try to elicit further detail about the Learning Action through focused and structured questioning.  The questioning should focus on 3 aspects of the learning action.

I. Focus on the Learner

II. Focus on Relationships

III. Focus on the Environment

Suitable questions that can be used to assist focus are provided in later in this document.  Your buddy should determine as much detail as possible about the learning action from these perspectives and any other important issues that may arise out of the discussion.  Your buddy and yourself should capture observations during and immediately after the discussion.  You should write up these observations in your Learning Log area.
Reading List

You should maintain a list of your reading and submit summaries into the 

Activities: Review of Reading

Review of Reading 1 – Purpose, Style and Content
The following questions are designed to assist inspecting written work to identify its trustworthiness through examining its purpose, style and content.  Also, you should attempt to briefly summarise the content of the writing.

Who do you think is the intended audience for this article/paper?

Is the text Fact or Opinion?  If it is fact, do you think it is true?  If it is opinion, do you agree with it?  What are the reasons for your views?

Is this text trustworthy?  Why do think this?
What is the Purpose of the text: to Inform, to persuade, to describe, to explain?  What is your supporting evidence?

Is the text academic, journalistic or Formal/legalistic/informative?  What is your supporting evidence?
What are the key points of the text, what is the important content and what are the main messages?  What concepts and ideas are introduced and/or discussed?  You should try to paraphrase (i.e. put in your own words) rather than use direct quotes.
Review of Reading 2 – Structure & Presentation
The following questions are designed to assist inspecting written work for structure and presentation that contributes to easy understanding by the reader.  
How is the paper introduced?  How is the paper concluded?  Has it achieved what it set out to do?  Do you think the introduction/main content/conclusion align?  Why do you think this?
What information/facts are presented in this paper?  Is this introduced and/or explained?
How many parts are there to this paper?  What does each part offer and how are the parts connected?

What mechanisms are used to guide the reader through the paper?  E.g. signposting, linking phrases, paragraphs.  How do these mechanisms work, how are they effective?
How is the paper formatted and structured?  How does this assist the reader?

Do you think the paper is clear and easy to understand?  Why do you think this?
Which passages did you have to read more than once to understand what the writer was saying?  Why do you think this?  How do you think they can be improved?
Which passages did you find particularly strong or effective?  Why do you think this?

What have you learned from this paper in terms of writing skills (e.g. research, structure, argument, style)?  

Review of Reading 3 – Critical Appraisal: Claims and Evidence
The following questions are designed to assist critical appraisal of written work through investigating the knowledge claims made by the paper and the evidence provided to support these claims.   Essentially, this is establishing your understanding of meaning.
What did you find most compelling about this paper?  Why do you think this is the case?
What questions does this paper attempt to answer? What claims about knowledge are made?  What is it trying to make sense of?  How well do you think this is presented?

Does the discussion go into sufficient detail?  Are there other points of view that might be relevant?  

How are the text’s key points supported?  What evidence is presented?  Is the evidence obtained from reliable sources?
How relevant to the argument is the information presented in the paper?  Do you think the author is taking a neutral stance or is there a specific point of view?

Review of Reading 4 – Critical Appraisal: Inferences and Consequences
The following questions are designed to assist critical appraisal of written work through investigating inferences, interpretations and assumptions made by the paper and the consequences it suggests.  Also, what are the personal consequences of applying this knowledge? 
What inferences and/or interpretations are made in the paper?  Do the inferences effectively link into the presented evidence?  Are the inferences consistent with each other?  
Can you identify any alternative views that contrast with those in the text?  You must state the source of these views if they are not your own.  How can these alternatives be compared?
Does the paper make sense?  Can you identify any contradictions?  Why do you think this?

Are any assumptions (stated and unstated) made that lead to the inferences?  Are these appropriate/legitimate in this context?

What implications and/or consequences (positive and negative) follow from the reasoning in the paper?

What can you now do as a result of reading this paper?
These questions are influenced by:

BAILEY, Stephen (2003) Academic Writing, A Practical Guide for Students, Abingdon, RoutledgeFalmer. ISBN 0 7487 6838 6
NILSON, Linda B. Helping students to help each other: Making Peer feedback more valuable, Clemson University http://www1.umn.edu/ohr/teachlearn/essays/vol_14/feedback.html acccessed 06 09 05
And

The Thinking Writing site Queen Mary’s London http://thinkingwriting.qmul.ac.uk/peerreview.htm accessed 06 09 05
Paul, R and Elder, L (2004) The Miniature Guide to Critical Thinking Concepts and Tools, www.criticalthinking.org 
Questions for the Learning Action Audit*
The following provides focusing questions for the interviewers:  

Focus on the Learner 

· What actually happened?

· What are the motivations, intended outcome(s), real outcome(s), fears, actions and reasons in play during the learning action?

· Are there any examples of the learner going beyond what they had done, or considered doing before?  What parts of these, do you think, are real action and what parts are intended?

· What actions were tested by the learner (e.g. “dress rehearsal”, discussion with others) prior to acting?

· Can you identify any explicit or tacit knowledge used by the learner to inform the learning action?  

Focus on Relationships

· Who are the key “actors” involved in or influencing the learning action?

· What are the associated roles, accountabilities and authorities in play at the time of the learning action?  Who does what?

· Where/upon whom was the focus of action?

· What kinds of relationships existed between the “actors”?  Were these relationships supportive?

· Can you observe any contradictory actions or other issues occurring between the “actors” from the dialogue?  Were there any evident tensions or other dynamics?

· Can you identify any other learners or non-learners in the “actors” from the dialogue?

· Can you identify any explicit or tacit knowledge used by the “actors” during the learning action?  

· Did you suspect any “coping strategies” or “conditioned responses” in play?  What do you think they were?

Focus on the Environment

· Is the background to the learning action clear ?

· Who constitutes the “community” – does this extend beyond the “actor” population?  How?

· How did the timing of actions affect the real outcome?

· Can you identify any established rules, formal and informal, explicit and implicit?

· Do you consider any of these rules were being challenged during the learning action?  Which? How?

· Can you comment upon the observed culture applicable to the environment in which the learning action took place?

· Can you observe any contradictory actions or other issues evident in the environment?

· Can you identify any explicit or tacit knowledge in the environment informing the learning action?  

*© Steve Barron 2005

Critical Incident Technique: Achieving a Different Result, 
adapted from Greenberger and Padesky – Mind over Mood
	Step 1: Situation:
	Step 4: Supporting Evidence
	6. Alternative Balanced Thought

	Who were you with?


	Factual evidence to support automatic thought(s) from step 3
	

	What were you doing?


	
	

	When was it?


	
	

	Where were you?


	
	rate how much you believe in each alternative or balanced thought

	Why is it important?


	
	

	Step 2: Feeling or Mood:
	
	Step 7: Rate Mood Now

	Word to Describe
	%
	
	Word to Describe
	%

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	Step 3: Automatic Thought
	Step 5: Non-supporting Evidence
	Step 8: New Strategy

	What was going through my mind just before I started to feel this way?


	Factual evidence that does not support automatic thought(s) from step 3
	Positive and useful thought from Step 6

	what does this say about me, my work, my future?


	
	How did you act differently?

	what do I think might happen as a result?


	
	What must you do to achieve this result?

	What is the best that could happen?


	
	Helpers:

	What is the worst that could happen if this were true?


	
	Blockers:

	What does this mean about how other people feel and think about me?


	
	Action for Helpers and Blockers:

	What does this mean about other people in general?


	
	Indicators/Measures of Achievement:

	What images or memories do I have in this situation?


	
	Rewards for Success:
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